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Teachers’ Notes
This book is part of The English Series which consists of seven books altogether. 
It is linked to the new v8.1 Australian national curriculum and each page in the 
book references the content descriptor/s and elaboration/s which it specifically 
addresses. Activities are linked to text types that will enable students to 
develop capabilities outlined in the English curriculum for Year 4 students. 

Stimulus material in this book has been chosen to maximise students’ 
enjoyment and can be used as a springboard from which to further experiment 
with new writing styles and formats. Students will explore language features 
that develop cohesion and understand how to add layers of meaning to 
texts created for specific purposes and audiences. Answers and additional 
background information on texts are included at the back of the book.

This book is divided into three sections as detailed below. 

Section One: Text Structure and Organisation

In this section, students will engage in activities which require them to make 
meaning of a range of informative, persuasive and imaginative texts including 
a personal recount, short story excerpt, information report and a health article. 
Tasks will show students how text connectives link ideas within sentences and 
between sentences to give the reader clues about how a text will develop. The 
analysis of stylistic features such as the use of headings, bolding, italics and 
bullet-points will provide a model for students’ own writing of non-fiction texts. 

Section Two: Expressing and Developing Ideas

This section looks at the mechanics of creating more exciting texts by 
expanding on noun and adverb groups and embellishing with prepositional 
phrases. Students will give a personal account of a daring rescue and make 
editorial decisions about how much dialogue to include in a narrative. A comic 
strip based on a menacing magpie is the practice board for reported speech. 

Section Three: Interacting with Literature

A close study of a Korean folktale, entitled The Thief, will develop students’ 
knowledge of the structural and stylistic features of traditional story-telling. 
Students will then apply the common elements of folktales to produce their 
own stories to perform in front of the class with multimodal support. Also 
included in this section is poetry of yesteryear and today; which brings to life 
the Australian bush in all its colours, immensity, resources and hardships. How 
the poems’ imagery is crafted to transport the reader to another time and place 
is given special attention in the accompanying activity pages. 
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v8.1 Curriculum Links
Understand that Standard Australian 
English is one of many social dialects 
used in Australia, and that while it 
originated in England it has been 
influenced by many other languages 
(ACELA1487)  
Elaboration

Identifying words used in Standard •	
Australian English that are derived 
from other languages, including 
Aboriginal and Torres Strait Islander 
languages, and determining if the 
original meaning is reflected in 
English usage, for example ‘kangaroo’, 
‘tsunami’, ‘typhoon’, ‘amok’, ‘orangutan’. 

Understand differences between the 
language of opinion and feeling and 
the language of factual reporting or 
recording (ACELA1489)  
Elaboration

Identifying ways thinking verbs are •	
used to express opinion, for example 
‘I think’, ‘I believe’, and ways summary 
verbs are used to report findings, for 
example ‘we concluded’. 

Understand how texts vary in 
complexity and technicality 
depending on the approach to the 
topic, the purpose and the intended 
audience (ACELA1490)  
Elaboration

Becoming familiar with the typical •	
stages and language features of 
such text types as: simple narrative, 
procedure, simple persuasion texts 
and information reports. 

Understand how texts are made 
cohesive through the use of linking 
devices including pronoun reference 
and text connectives (ACELA1491
Understand that the meaning of 
sentences can be enriched through 
the use of noun groups/phrases and 

verb groups/phrases and prepositional 
phrases (ACELA1493)  
Elaboration

Creating richer, more specific •	
descriptions through the use of 
noun groups/phrases (for example, 
in narrative texts, ‘their very  old 
Siamese cat’; in reports, ‘its extremely 
high mountain ranges’).

Investigate how quoted (direct) and 
reported (indirect) speech work in 
different types of text (ACELA1494)  
Elaboration

Investigating examples of quoted •	
(direct) speech (‘He said, “I’ll got to the 
park today”’) and reported9indirect) 
speech (‘He told me he was going 
to the park today’) and comparing 
similarities and differences).

Understand how adverb groups/
phrases and prepositional phrases 
work in different ways to provide 
circumstantial details about an activity 
(ACELA1495)  
Elaboration

Investigating in texts how adverb •	
group/phrases and prepositional 
phrases can provide details of 
the circumstances surrounding a 
happening or state (for example, 
‘At midnight (time) he rose slowly 
(manner) from the chair (place) and 
went upstairs (place)’.

Incorporate new vocabulary from 
a range of sources into students’ 
own texts including vocabulary 
encountered in research (ACELA1498)  
Elaboration

Building etymological knowledge •	
about word origins (for example 
‘thermometer’) and building 
vocabulary from research about 
technical and subject specific topics.
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(AQ:Please send a page of relevant v8.1 
curriculum links)Understand how to use knowledge 

of letter patterns including double 
letters, spelling generalisations, 
morphemic word families, common 
prefixes and suffixes and word 
origins to spell more complex words 
(ACELA1779) 
Read and write a large core of 
high frequency words including 
homophones and know how to use 
context to identify correct spelling 
(ACELA1780)  
Elaboration

Using meaning and context •	
to determine the spelling of 
homophones, for example ‘there’ and 
‘their’; ‘no’ and ‘know’. 

Understand how to use phonic 
knowledge to read and write 
multisyllabic words with more complex 
letter combinations, including a 
variety of vowel sounds and known 
prefixes and suffixes (ACELA1828) 
Make connections between the ways 
different authors may represent 
similar storylines, ideas and 
relationships (ACELT1602) 
Discuss literary experiences with 
others, sharing responses and 
expressing a point of view (ACELT1603) 
Use metalanguage to describe the 
effects of ideas, text structures and 
language features of literary texts 
(ACELT1604) 
Discuss how authors and illustrators 
make stories exciting, moving and 
absorbing and hold readers’ interest 
by using various techniques, for 
example character development and 
plot tension (ACELT1605) 
Create literary texts by developing 
storylines, characters and settings 
(ACELT1794)  

Elaboration
Collaboratively plan, compose, •	
sequence and prepare a literary text 
along a familiar storyline, using film, 
sound and images to convey setting, 
characters and points of drama in the 
plot. 

Identify and explain language features 
of texts from earlier times and 
compare with the vocabulary, images, 
layout and content of contemporary 
texts (ACELY1686) 
Identify characteristic features used 
in imaginative, informative and 
persuasive texts to meet the purpose 
of the text (ACELY1690)  
Elaboration:

Describing the language which •	
authors use to create imaginary 
worlds; how textual features such as 
headings, subheadings, bold type and 
graphic organisers are used to order 
and present information, and how 
visual codes are used, for example 
those used in advertising to represent 
children and families so that viewers 
identify them.

Plan, draft and publish imaginative, 
informative and persuasive texts 
containing key information and 
supporting details for a widening 
range of audiences, demonstrating 
increasing control over text structures 
and language features (ACELY1694) 
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Activity 

THE ENGLISH SERIES YEAR 4 - SECTIoN 1

Curriculum Link:  Understand how texts are made cohesive through the use of linking devices including pronoun reference and text connectives (ACELA1491)

Recount  1
Complete this recount using the time connectors from the list below. Use each  �
connector once only.

Time Connectors
At midday        Before long        Finally         On Saturday morning

First of all        Next        Then        Last weekend

 (1) ______________________  it was my 9th birthday 
and I was so excited because my parents had organised a 
party at the  Western Hills Zoo. 

   (2) ______________________, I met my friends at the 
Zoo’s main gate. After a short walk, we found a shady picnic 
area with tables near a lagoon with wading birds.   
(3) _____________________ we had left Mum and Dad 
to set up the barbecue and had raced off to explore the 
attractions. 

  (4) ______________________, I listened to a ranger’s 
advice about not disturbing the animals by making loud 
noises or tapping on the glass display cases.   
(5) ______________________, I took the opportunity to 
pat an olive python that the ranger had draped like a scarf 
around her neck. This was followed by a visit to the enclosures to see the 
pademelons, squabbling Tasmanian devils and the spotted quolls hiding in 
their logs.

     (6) ______________________ it was time to eat. 
Dad had cooked foot long hotdogs! I handed out the 
hotdogs to all my friends. (7) _______________, I sat 
down at the head of the table ready to enjoy mine. out 
of nowhere, an ibis grabbed the end of the hotdog I 
was holding and plucked it from the bun with its long, 
curved beak. It disappeared in one gulp! Mum captured 
the look on my face with her phone camera. It was a moment I’ll never forget.

  (8) _______________, Mum brought out the cake. We had another laugh 
about my close encounter with the greedy ibis. It had been a great birthday.
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Activity 

THE ENGLISH SERIES YEAR 4 - SECTIoN 1

Curriculum Link: Understand how texts are made cohesive through the use of linking devices including pronoun reference and text connectives (ACELA1491)

Recount 2                                         

Use lines to match the time connectors that are similar in meaning.  2. 

Place the events from the birthday party recount in the correct order (1 – 8). The 1. 
first one has been done for you.

Event Order

I touched a python.

We ate my birthday cake.

My friends met me at the entrance to the zoo. 1
Dad barbecued some hotdogs.

We looked at quolls in their enclosure.

A ranger gave instructions about how to behave in the zoo.

An ibis ate my hotdog.

We found a picnic area next to a lagoon.

Statement Tick

1.  Written in the past tense.

2.   Told from the point of view of the 1st or 3rd person (I, he/she, we).

3.   Uses formal language that includes technical words and phrases.

4.   Events are arranged in chronological order.

5.   Dialogue is used with different tenses.

6.   Uses connectors to signal time.

7.   Identifies people and groups who participate in an event.

8.  Uses emotive language to persuade the reader.

Read the recount on the previous page to complete this activity. �

 soon before long

	 to	begin	 finally

	 at	last	 then

	 afterwards	 first	of	all

Tick the statements that are generally true of a recount text.      3. Sam
ple
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Activity 

Including noun groups in your texts can make 
your writing more exciting and meaningful to 
read. But what are noun groups?

A noun group is a group of words built around 
a key concept or thing (head noun). We can 
put words in front of a head noun to add more 
specific information to it. These words are 
called modifiers. Look at this example:

Those  two  gift-wrapped  birthday  presents.

Let’s see how the modifiers in this example work to add information to the head 
noun.  

Here are two more examples of noun groups:  

The only unopened Christmas present. 

Her big pile of gorgeous baby shower presents.

THE ENGLISH SERIES YEAR 4 - SECTIoN 2

Curriculum Link: Understand that the meaning of sentences can be enriched through the use of noun groups/phrases and verb groups/phrases and prepositional phrases (ACELA1493) 
Elaboration: Creating richer, more specific descriptions through the use of noun groups/phrases (for example, in narrative texts, ‘their very  old Siamese cat’; in reports, ‘its extremely high 

mountain ranges’).

Noun Groups 

Let your imagination fly and create two noun groups for each image. Write  �
your noun groups around the images.

those two  gift-wrapped birthday presents

pointer counter describer classifier head noun

A. B.Sam
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Curriculum Link: Understanding that the meaning of sentences can be enriched through the use of noun groups/phrases and verb groups/phrases and prepositional phrases (ACELA1493) Elaboration: 

Creating richer, more specific descriptions through the use of noun groups/phrases (for example, in narrative texts, ‘their very  old Siamese cat’; in reports, ‘its extremely high mountain ranges’).

THE ENGLISH SERIES YEAR 4 - SECTIoN 2

Here are some modifiers for you to incorporate in your writing. The modifiers are 
organised according to their function - adding information to the head noun.

POINTERS 

the girl’s radiant smile

Articles: the, a, an, some, any 
Possessives: my, your, his, their, whose, the girl’s  
Demonstratives: this, that, these, those 
Question words: What, Which, How many, How 
much

COUNTERS 

not enough summer rain

Numerals: one, two, three, etc. 
Quantifiers: all, each, every, some, no, none, plenty 
of, more, most

DESCRIBERS 

Whose smelly socks…?

Examples:
an abandoned mansion•	
several polished stones•	
the spectacular fireworks•	
lots of glittering lights•	
Whose smelly socks…?•	

CLASSIFIERS 

our cute pot-bellied pig

Note that a classifier adds even more specific 
information to the head noun:

an abandoned Victorian mansion•	
several polished quartz stones•	
the spectacular New Year’s Eve fireworks•	
lots of glittering fairy lights •	
Whose smelly football socks…?•	
our cute pot-bellied pig•	

CoUNTERS USED WITH:
Plural Countable Nouns 
all, both, enough, few, a 
few, lots of, a lot of, many, 
several, a large number of

Uncountable Nouns  
all, enough, lots, a lot 
of, a little, less, very 
little, much, a large 
quantity of, a great 
deal of

Put a suitable counter modifier in front of these nouns: �

 __________ mess;   __________ room;  __________ goals;  __________effort.

Modifiers Activity 
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THE ENGLISH SERIES YEAR 4 - SECTIoN 2

Curriculum Link: Investigate how quoted (direct) and reported (indirect) speech work in different types of text (ACELA1494) Elaboration: Investigating examples of quoted 
(direct) speech (‘He said, “I’ll got to the park today”’) and reported (indirect) speech (‘He told me he was going to the park today’) and comparing similarities and differences).

After the class has completed the activity on page 33, show them the original 
comic strip (below). They should compare the original with their own comic strips 
and explore the differences and similarities. 

Ask children if they know what the different speech bubbles unique to comic •	
strips mean in Panel 1 (denotes screaming) and Panel 4 (denotes anxiety).

Teachers’ Notes
Direct and Indirect Speech

Go	away!	Find	1. 
someone else 
to	peck	at!	
I’m going to 
be	late	for	
school	again.	

I’m	disappointed	2. 
that	you	
missed	our	
club	meeting	
again,	Toby.

Don’t	worry,	Toby.	I	3. 
have	just	the	thing	for	
those	pesky	magpies.

Here	I	come,	4. 
ready	or	not.

I	can’t	believe	5. 
my	eyes.	All	
of	them!

Congratulations	6. 
on	your	fantastic	

invention.
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Activity 

THE ENGLISH SERIES YEAR 4 - SECTIoN 2

Direct and Indirect Speech 1

Curriculum Link: Investigate how quoted (direct) and reported (indirect) speech work in different types of text (ACELA1494) Elaboration: Investigating examples of quoted 
(direct) speech (‘He said, “I’ll got to the park today”’) and reported (indirect) speech (‘He told me he was going to the park today’) and comparing similarities and differences).

The panels in this comic strip are mixed up. Follow the steps below.  �
Cut them out and sequence them in the order that you think is correct. 1. 
Pair up. Compare your comic strips. Do you want to change the order of any 2. 
panels?  
Glue your sequenced comic strip into your workbook. 3. 
Add text in the speech bubbles which you think best tells the story.4. 
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